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HighScope Curriculum Overview

HighScope was established in 1970 as a result of the work of Dr. David Weikart.
The curriculum is research based (Perry Preschool Study), and used worldwide.
HighScope is a set of teaching practices based on child development theory,
research and proven instructional practices. The HighScope “Wheel of Learning”
illustrates the curriculum principles that guide HighScope preschool practitioners
in their daily work.

At the center of the curriculum wheel is “Active Learning”. Through active
participatory learning children construct knowledge that helps them make sense
of their world. There are five ingredients of active learning: Materials (abundant,
diverse and age-appropriate), Manipulation (hands-on discovery), Choice
(children choose materials and play partners), Child Language and Thought
(describe what they are doing and understanding), and Adult Scaffolding (adults
support current level of thinking and challenge them to advance).

As children move through the day they engage with the curriculum’s content
known as the KDI's (Key Development Indicators). HighScope teachers are actively
involved with children throughout the day. They thoughtfully provide materials,
plan activities and talk with children in ways that support and challenge the
children’s thinking. In the HighScope curriculum “Shared Control” is central to
how adults and children interact.

The HighScope day is composed of the following: Greeting Time, Message Board,
Large Group, Small Group, Planning Time, Work Time, Recall (Plan-do-review),
Clean—up Time, Outside Time. A predictable sequence of events helps children
feel secure and gives them a sense of control. Within this routine are built
choices for the children.

The HighScope Classroom should have the following labeled areas: Toy Area,
House Area, Music Area, Art Area, Sand Area, Water Area, Block Area and Science
Area. Labeling of the shelves and materials supports the child as an independent
learner in their classroom environment.
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Elements of the HighScope Daily Routine

Planning Time: Children indicate what they plan to do during Work
Time

Work Time: Children work with any of the materials in any of the
interest areas. They explore, discover and solve problems. Work Time
is the longest segment in the daily routine lasting 60 minutes. Adults
look for opportunities to enter into the children’s activities to
encourage children’s thinking and extend their play.

Cleanup Time: Children are expected to return materials to their
appropriate place

Recall Time: Brings the plan-do-review cycle to a close. Children are
encouraged to talk about what they played with and with whom.

Small Group Time: Each teacher meets with a consistent group of 6-9
children who work on a planned activity that supports the Scope and
Sequence or children’s interests.

Large Group Time: Adults and children gather in a group to play games,
reenact stories, sing songs, do finger plays, dance, play instruments or
exercise.

Outside Time: Work Time that happens outside with materials that
encourage large muscle development and provide opportunities to
solve problems.
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in many communities who typically leave the field after a few years, these educators stay on
the job, continuing to hone their craft. The classes are small — Oklahoma mandates that there
be no more than 20 children, with two teachers, a ratio that early-education experts
recommend — and well stocked with everything from Legos and microscopes to puzzles and
dress-up clothes. The researchers also found that Tulsa’s preschool teachers devoted more
time to academics and were likelier to talk with, not at, their students, than their counterparts
in 11 other states.

When the Georgetown researchers began their study, Tulsa spent about $10,000, in 2017
dollars, for a full-day pre-K slot for a child (and roughly half that amount for a half-day slot).
That’s comparable to preschool spending in other states that make strong investments in
quality pre-K, but that amount per year is considerably less than what the average school
district spends on a grade-school student.

The level of quality is crucial to the effectiveness of preschool. Two years ago, a study of
Tennessee’s prekindergarten program made headlines when researchers found that by the
third grade, the state’s preschoolers were no better off cognitively than their classmates. Russ
Whitehurst, then the director of the Brown Center on Education Policy at the Brookings
Institution and a prominent pre-K critic, called an earlier version of the study, which had
similar results, “devastating for advocates of the expansion of state pre-K programs.” But a
closer look reveals an explanation. In Tennessee, the quality of pre-K was lacking. “Tennessee
doesn’t have a coherent vision,” Dale Farran, a Vanderbilt professor and a co-author of the
Tennessee study, acknowledged at the time. Classroom observers reported that left to their
own devices, each teacher was inventing pre-K on his or her own.

The Georgetown researchers’ findings mirror the results of a similarly rigorous 2016
evaluation of the Head Start program in Tulsa, which was largely patterned after the Tulsa
preschool program, as well as a study of New Jersey’s preschool program that targets children
in the state’s poorest districts. Perhaps not surprisingly, children from low-income families
were the biggest gainers in Tulsa, but middle-class youngsters benefited as well (a finding that
should come as no surprise to well-off families who seek out the best preschool programs
money can buy).

This is all to say, pre-K works. And it works over the long term. If only legislators would
commit to it. In recent years, Oklahoma has slashed funding for public education, making
deeper cuts than any other state. Tulsa, like many districts, has been hemorrhaging teachers,
with the best and brightest migrating to other states. That doubtlessly affects the children’s
education.

That’s bad news for the coming generation and a shortsighted move by the state. Preschool
represents only a year or two in a child’s education, but it can have powerful long-term
effects. We should think of it not as a cure-all for our education ills but as a powerful vaccine
— one that makes a solid K-12 education akin to a booster shot.

David L. Kirp is a professor at the University of California, Berkeley, a senior fellow at the
Learning Policy Institute and a contributing opinion writer.
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Pre-K Classroom Shared Responsibilities

Before School

Wipe down tables with sanitizer

Get breakfast

Set up breakfast

Review the small group , large group, planning and recall lesson objectives
with the teacher

Prepare materials for your small group, large group, planning and recall
time

As a team check to make sure all the areas have materials and are ready for
children, example are their paints at the easel, are there collage materials,
are pencils in the writing area sharpened, is the water table clean and ready
for the children to fill

Breakfast/ Lunch time

Sit at table with children

Help children with breakfast

Encourage self-independence but give help when needed
Engage in conversation with children

After breakfast/Lunch

Wipe down tables with sanitizer
Sweep floor
Join the next part of the day

Book Time

Read with children on the carpet (puzzle)
Sit on floor
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Greeting Time

e Greet children and parents by names as they arrive
e Support the group if the teacher needs to speak with a parent
e Move to child/children who need some assistance

Large Group

e Actively Participate in large group/ singing-dancing
e Continue large group if teacher is called away or needed in any situation
e Move to child/children who needs assistance

Small Group

e Introduce activity

e Move from child to child observing their work. Be ready to share what you
notice with the teacher in support of COR Note taking

e Ask questions to help children see new possibilities

e Encourage peer-to-peer interaction

Planning/Recall Time

e Adult positioned their body at children physical level

e Have strategy for that day’s planning and recall

e Talk individually with each child, asking open ended questions or
supporting children with a non-verbal means of communication

e Watch to see which children need assistance

Outside Time/Work Time

e Observe children
e Adults offer children comfort and contact
e Work with children at their physical level
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Assist children who needs help

Support children’s play by being a partner in play

Help children extend their piay, using higher level vocabulary, asking
questions or suggesting adding a new material to play

Refer children to each other if problems with materials arise

Adults participates in children play

Adults encourage children problem solving

Talk with children about what they are doing

Rest Time

Get cots
Get blankets
Support children who may have difficulty resting. Rubbing backs etc.

End of Day

Wipe down tables

Tidy the centers , Check the block shelves to make sure things are neatly
stacked for next day

Sweep/ vacuum

Set up for next day

Reflect on the day with team

Life Skill

Toileting, hand washing, tying shoes, blowing/wiping noses

MW/2019
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New Teacher Binder

New Teacher Substitute Folder

Items that belong in the folder

e Name tags with letter link

e (lass list

e Names of children in each Small Group

e Generic Lesson Plan for small groups

e Daily Schedule, Including when staff takes their breaks
e School Emergency Evacuation Plans

¢ Any Classroom Health Alerts

e Instructions for daily classroom set up and clean-up

‘e Directions where to find the Children’s Emergency Cards with release
information

e Schedule of any children receiving IEP services

e Phone numbers for the School Office, Nurse, Custodian, School Security,
Cafeteria and Peer Consultant

e Attendance Check list with instruction to take it to school office by required

time

ke

e Meal instructions (i.e. will it be delivered or does someone need to pick it
up, how is trash handled) |
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New York State Prekindergarten English Language Arts
Learning Standards

Please note: These Standards are intended for four-year-old prekindergarten students.

Prekindergarten Introduction

Guidance and Support
Guidance and support are an integral part of developmentally appropriate practice. As children

are gaining mastery of the standards in prekindergarten, some students may require support to
demonstrate skills.

Range of Student Reading Experiences for Prekindergarten

Students in prekindergarten should experience a balance of literature and informational texts in
the context of instruction designed to create opportunities for children to engage with a variety
of topics, and texts, and have discussions about texts that support language development and
knowledge building. Creating this learning environment for emergent readers can take a variety
of formats, including read-alouds, shared readings, pretend readings, learning activities and
play that incorporates literacy materials, talking, experimenting with written materials, and
other literacy activities. We refer to these instructional events as ‘reading or literacy
experiences’ because the focus is on using texts, printed and visual, to develop emergent
readers’ concepts of how meaning is conveyed through reading and writing while building their
language and knowledge.

It is not enough to simply feature a variety of literary and informational text types in
Prekindergarten environments and classroom instruction; these texts must be made accessible
and meaningful to young readers as a component of fostering engagement with literacy to
build language and knowledge. For example, educators should provide and engage developing
readers with an assortment of fiction and non-fiction age-appropriate books in the library area
that are displayed attractively and used regularly, rotated often; connected to instructional
themes and feature cultural diversity; incorporate text materials into many different aspects of
the classroom curriculum, including authentic informational text materials for use in play and to
guide learning centers; and select a variety of text types that engage children’s interests and
support their learning about the themes under study.

The following are examples of literary and informational text types to be used in classroom
instruction and to create the literacy-rich learning environments. Texts are not limited to these
examples.

Literature: picture books, stories, drama, poetry, fiction, fairytales, nursery rhymes, folk
tales, tall tales, and other literary texts.
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Informational Text: picture books, nonfiction, biographies, autobiographies, books and
articles about science, art, history, social studies, and information displayed in charts,
graphs, or maps, in both print and digital sources.

Text Complexity Expectations for Prekindergarten

Students in Prekindergarten are at the early emergent reader level and haven’t developed
the foundational word reading skills necessary to read texts independently. However, it is
crucial that prekindergarten students actively engage in large and small group interactive read-
aloud discussions of texts that are content-rich and age-appropriate. These texts should be
part of the curricular materials as well as those best sellers from a variety of publishers found in
libraries across the state, and therefore serve as a platform for building listening
comprehension processes, to promote deeper-level thinking.

English Language Learners/Multilingual Learners

English Language Learners (ELLs)/Multilingual Learners (MLLs) enter the school system at all
grade levels, with a range of proficiency in English and varying degrees of literacy and
academic competencies in their home or primary language. While building proficiency in
English, ELLs/MLLs, in English as a New Language and Bilingual Education programs may
demonstrate skills bilingually or transfer linguistic knowledge across languages, the eventual
goal of English Language Arts (ELA) standards is to support the lifelong practices of reading,
writing, speaking and listening in English. ELLs/MLLs can receive home language supports and
be provided opportunities to demanstrate skills in their home or primary languages to
indicate mastery of the linguistic concepts and skills embedded in the ELA standards.
Throughout the Standards, the use of annotation marks this concept for ELLs/MLLs.

Students with Disabilities

Children with disabilities and their typically developing peers are all capable of learning,
achieving, and making developmental progress. Preschool children with disabilities need
specially designed instruction and related services designed to address their disability and
ensure their participation in age appropriate activities with nondisabled peers. Each
preschool child with a disability has an individualized educational program (IEP) which
documents his/her individual goals, supports, and services as determined by his/her needs,
strengths, and abilities. These individual supports, accommodations, and services are
designed to assist the child to meet the goals in his/her IEP as well as to achieve the learning
Standards. With the appropriate services and supports, children with disabilities can
participate in prekindergarten experiences with their nondisabled peers and be held to the
same high standards and expectations as those without disabilities.

Prekindergarten Reading Standards (Literary and Informational Text)

Key Ideas and Details

PKR1: Participate in discussions about a text. (RI&RL)

10
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PKR2: Retell stories or share information from a text. (RI&RL)

PKR3: Develop and answer questions about characters, major events, and pieces of information
in a text. (RI&RL)

Craft and Structure
PKR4: Exhibit an interest in learning new vocabulary. (RI&RL)
PKR5: Interact with a variety of genres. (RI&RL)

PKR6: Describe the role of an author and illustrator. (RI&RL)

Integration of Knowledge and Ideas
PKR7: Describe the relationship between illustrations and the text. (RI&RL)
R8: Begins in kindergarten.

PKR9: Make connections between self, text, and the world. (RI&RL)

Prekindergarten Reading Standards: Foundational Skills
Print Concepts

PKRF1: Demonstrate understanding of the organization and basic features of print.

PKRF1a: Recognize that words are read from left to right, top to bottom, and page to
page.

PKRF1b: Recognize that spoken words are represented in written language.

PKRF1c: Understand that words are separated by spaces in print.

PKRF1d: Recognize and name some upper/ lowercase letters of the alphabet, especially
those in own name.

PKRF1e: Recognize that letters are grouped to form words.

PKRF1f: Differentiate letters from numerals.

PKRF1g: Identify front cover and back cover.

Phonological Awareness

PKRF2: Demonstrate an emerging understanding of spoken words, syllables, and sounds
(phonemes).

PKRF2a: Begin to recognize and match spoken words that rhyme (e.g. songs, chants,
finger plays).

PKRF2b: Begin to recognize individual syllables within spoken words (e.g. cup cake, base
ball).

11
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PKRF2c: Isolate and pronounce the initial sounds (phonemes) in spoken one-syllable
words (e.g. the /m/in map).

Phonics and Word Recognition
PKRF3: Demonstrate emergent phonics and word analysis skills.

PKRF3a: Demonstrate one-to-one letter-sound correspondence by producing the
primary sound of some consonants.

Fluency

PKRF4: Displays emergent reading behaviors with purpose and understanding.

Prekindergarten Writing Standards

Production and Range of Writing for Prekindergarten

To foster prekindergartners’ emergent writing skills, they should actively engage in group and
individual writing activities, where the focus is on helping them understand writing and drawing
as a means for communication with others and as an important tool to support their own
thinking and learning. Students should be exposed to and prompted to produce a range of text
types as they dictate, draw to convey meaning, and make early attempts at producing letters,
words, and letter strings. These text types include narratives (retellings of events they have
experienced or fictional stories) as well as responses to narratives, pieces of expository writing
(shopping lists and notes/letters/pictures to classmates or adults in the community), and
informational texts (such as ‘how-to’ books, and diagrams and pictures that generate,
represent, or express information).

Conceptualized broadly, these writing experiences for our youngest learners should include
opportunities to narrate or dictate their stories and ideas to an adult who is writing it down, as
well as draw and illustrate their ideas, especially making connections from read-alouds to
writing. In these earliest years, we expect the use of letter like forms, the use of random letter
strings, and invented spelling as part of the developmental progression. In addition to
beginning to acquire alphabetic and orthographic skills—the letter-sound connections and the
letter combinations— students in prekindergarten should also begin to learn about how
technology and digital tools for writing can increase learning and communication (e.g., use
technology to write, draw, and explore concepts; begin to explore keyboards). Please see the
Lifelong Practices for Writers for examples of important lifelong writing habits that should begin
in the early years and continue through life.

Text Types and Purposes

PKW1: Use a combination of drawing, dictating, oral expression, and/or emergent writing to
state an opinion about a familiar topic in child-centered, authentic, play-based learning.

12
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PKW2: Use a combination of drawing, dictating, oral expression, and/or emergent writing to
name a familiar topic and supply information in child-centered, authentic, play-based learning.

PKW3: Use a combination of drawing, dictating, oral expression, and/or emergent writing to
narrate an event or events in a sequence.

PKW4: Create a response to a text, author, or personal experience (e.g., dramatization, art
work, or poem).

PKWS5: Begins in Grade 4.
Research to Build and Present Knowledge

PKW6: Develop questions and participate in shared research and exploration to answer
questions and to build and share knowledge.

PKW?7: Engage in a discussion using gathered information from experiences or provided
resources.

Prekindergarten Speaking and Listening

Comprehension and Collaboration

PKSL1: Participate in collaborative conversations with diverse peers and adults in small and
large groups and during play.

PKSL1a: Follow agreed-upon rules for discussions, including listening to others, taking
turns, and staying on topic.

PKSL1b: Participate in conversations through multiple exchanges.

PKSL1c: Consider individual differences when communicating with others.

PKSL2: Interact with diverse formats and texts.
PKSL3: Identify the speaker.

Presentation of Knowledge and Ideas

PKSL4: Describe familiar people, places, things, and events.
PKSLS5: Create a visual display.

PKSL6: Express thoughts, feelings, and ideas.

Prekindergarten Language Standards

13
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Please note: Language Standards 1 and 2 are organized within grade bands and are not
meant to be accomplished by the end of Prekindergarten. Local curriculum choices will
determine which specific skills are included in Prekindergarten. These banded skills can be
found in Appendix A at the end of this document. For the Core Conventions Skills and Core
Punctuation and Spelling Skills for Grades P-2, the student is expected to know and be able to
use the skills by the end of 2 grade. The - is included to indicate skills that connect and
progress across the band. These particular skills are depicted on a continuum because research
suggests that they develop along a progression.

Conventions of Academic English/Language for Learning (See Appendix A)

Knowledge of Language

KL3: Begins in grade 2

Vocabulary Acquisition and Use

PKL4: Explore and use new vocabulary in child-centered, authentic, play-based experiences.

PKL5: Explore and discuss word relationships and word meanings.

PKL5a: Sort common objects into categories (e.g., shapes, foods) for understanding of
the concepts the categories represent.

PKL5b: Demonstrate understanding of frequently occurring words by relating them to
their opposites (e.g., hot/cold).

PKL5c: Use words to identify and describe the world around them.

PKL6: Use words and phrases acquired through language rich experiences, conversations,
reading and being read to, responding to texts, and child-centered, play-based experiences.

14
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DRAFT - New York State P-12 Science Learning Standards — DRAFT

Students who demonstrate understanding can:
P-PS1-1. Ask questions and use observations to test the claim that different kinds of matter exist as either solid or liquid.
[Clarification Statement: Emphasis should be on observing and describing similarities and differences between solids and liquids based on their physical properties.
Solids and liquids can be compared and categorized (sorted) based on those properties.]
P-PS2-1. Use tools and materials to design and build a device that causes an object to move faster with a push or a pull.*
[Clarification Statement: Emphasis should be on developing an interest in investigating forces (pushes or puils). Examples of forces could include a string attached to
) an object being pulled or a ramp to increase the speed of an object.] [Assessment Boundary: Assessment is limited to relative measures of speed (slower, faster)]
P-PS4-1. Plan and conduct investigations to provide evidence that sound is produced by vibrating materials. [Clarification
Statement: Examples of vibrating materials could include percussion instruments (e.g. drum, triangle), string instruments {e.g. guitar, piano), wind instruments (e.g.
recorder, whistle), and audio speakers.
~_The perform expectations abo

und. (P-PS4-1)
+A: Defining Enginee
situation that peo|

& P- 1 LS - =
Connections to other DCIs in prekindergarten: P.LS1.A (P-PS2-1); P.LS1.D (P-PS4-1)
Articulation of DCIs across grades K-1: K.PS1.A (P-PS1-1); K.PS2.A (P-PS2-1); K.PS2.B (P-PS2-1); K.PS3.C (P-PS2-1); 1.PS4.A (P-PS4-1)
New York State P-12 Common Core Learning Standards Connections:
ELA/Literacy —
RI.PK.1 With prompting and support, ask and answer questions about details in a text. (P-PS1-1),(P-PS2-1),(P-P54-1)
RI.PK.4 Exhibit curiosity and interest in learning new vocabulary (e.g., ask questions about unfamiliar vocabulary). (P-PS1-1),(P-PS2-1),(P-PS4-1)
RI.PK.10 With prompting and support, actively engage in group reading activities with purpose and understanding. (P-PSI-1),(P-P52-1),(P-P54-1)
W.PK.1 With prompting and support, use a combination of drawing, dictating, or writing to express an opinion about a book or topic (e.g., I like.... because...) (P-
PS1-1),(P-PS2-1),(P-P54-1)
W.PK.2 With prompting and support, use a combination of drawing, dictating, or writing to compose informative/explanatory texts in which they name what they are
writing about and supply some information about the topic. (P-PS1-1),(P-PS2-1),(P-P54-1)
W.PK.3 With prompting and support, use a combination of drawing, dictating, or writing to narrate a single event and provide a reaction to what happened. (P-P51-
1),(P-PS2-1),(P-P54-1)
W.PK.8 With guidance and support, recall information from experiences or gather information from provided sources to answer a question. (P-PS1-1),(P-PS2-1),(P-
PS4-1)
SL.PK.2 With guidance and support, confirm understanding of a text read aloud or information presented orally or through other media by asking and answering
questions about key details and requesting clarification if something is not understood. (P-PS1-1),(P-P52-1),(P-P54-1)
SL.PK.3 With guidance and support, ask and answer questions in order to seek help, get information, or clarify something that is not understood. (P-PSI-1),(P-PS2-
1),(P-PS4-1)
SL.PK.5 Add drawings or other visual displays to descriptions as desired to provide additional detail. (P-PS1-1),(P-PS2-1),(P-P54-1)
Mathematics —
MP.4 Model with mathematics. (P-PS2-1)
MP.5 Use appropriate tools strategically. (P-PS1-1),(P-P52-1),(P-P54-1)
MP.6 Attend to precision. (P-P52-1)
PK.MD.1 Identify measurable attributes of objects, such as length, and weight. Describe them using correct vocabulary (e.g., small, big, short, tall, empty, full, heavy,
and light). (P-PS2-1) )
PK.MD.2 Sort objects into categories; count the numbers of objects in each category. 1 (limit category counts to be less than or equal to 10) (P-£S1-1)
PK.G.3 Analyze, compare, and sort two- and three-dimensional shapes and objects, in different sizes, using informal language to describe their similarities,
differences, and other attributes (e.g., color, size, and shape). (P-£PS1-1)
PK.G.4 Create and build shapes from components (e.g., sticks and clay balls). (P-P52-1)

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. The text in the “Disciplinary
Core Ideas” section is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas unless it is preceded by (NYSED).
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DRAFT - New York State P-12 Science Learning Standards — DRAFT

P. Life Sciences

Students who demonstrate understanding can:
P-LS1-1. Observe familiar plants and animals (including humans) and describe what they need to survive. [Carification
Statement: Emphasis should be on determining what a variety of living organisms need to live and grow.]
P-LS1-2, Plan and conduct an investigation to determine how familiar plants and/or animals use their external parts to

help them survive in the environment. [Ciarification Statement: Emphasis should be on the relationships between the physical and living
environment. Examples of external parts could include roots, stems, leaves for plants and eyes, ears, mouth, arms, legs for animals.]

P-LS3-1. Develop a model to describe that some young plants and animals are similar to, but not exactly like, their
arents. [Clarification ’Statemen mphasis is on observation and pictorial representations of familiar plants and animals. ]

E “ Pa 3l and human -
- their body parts in different ways to see; hear, gra o ! be observedand
“objects, protect themselves, move from place to place; an
! _ : e

( . (
i sutvive and arow: (P—LSl—
anization for Matter and

related to thei m

LS3.8: Variation of Traits ' .
" [ndividuals of the same kind of plant or animal are
recognizable as similar but can also vary in many ways. (P-

e

Cannea‘/ans to other DCIs n prek/nderga/ten P ESS2.D (P- lSl 1), P.PS3.B (P LSl 2)

Articulation of DCIs across grades K-1. K.LS1,C (P-LS1-1); K.ESS3.C (P-LS1-1); 1.LS1.A (P-LS1-1); 1.LS1.D (P-LS1-2); 1.LS3.A (P-LS3-1); 1.LS3.B (P-LS3-1)

New York State P-12 Common Core Learning Standards Connections:

FELA/Literacy -

RI.PK.1 With prompting and support, ask and answer questions about details in a text. (P-LS1-1),(P-LS1-2),(P-L53-1)

RI.PK.4 Exhibit curiosity and interest in learning new vocabulary (e.g., ask questions about unfamiliar vocabulary). (P-LS1-1),(P-L51-2),(P-LS3-1)

RI.PK.10 With prompting and support, actively engage in group reading activities with purpose and understanding. (P-LS1-1),(P-LS1-2),(P-L53-1)

W.PK.1 With prompting and support, use a combination of drawing, dictating, or writing to express an opinion about a book or topic (e.g., I like.... because...) (P-
LS1-1),(P-LS1-2),(P-LS3-1)

W.PK.2 With prompting and support, use a combination of drawing, dictating, or writing to compose informative/explanatory texts in which they name what they are
writing about and supply some information about the topic. (P-LS1-1),(P-LS1-2),(P-L53-1)

W.PK.3 With prompting and support, use a combination of drawing, dictating, or writing to narrate a single event and provide a reaction to what happened. (P-LS1-
INP-LS1-2)(P-LS3-1)

W.PK.8 With guidance and support, recall information from experiences or gather information from provided sources to answer a question. (P-LSI-1),(P-LS1-2),(P-
153-1)

SL.PK.2 With guidance and support, confirm understanding of a text read aloud or information presented orally or through other media by asking and answering
questions about key details and requesting clarification if something is not understood. (P-LSI-1),(P-LS1-2),(P-LS3-1)

SL.PK.3 With guidance and support, ask and answer questions in order to seek help, get information, or clarify something that is not understood. (P-LS1-1),(P-L51-
2)(P-L53-1)

SL.PK.5 Add drawings or other visual displays to descriptions as desired to provide additional detail. (P-L51-1),(P-LS1-2),(P-L53-1)

Mathemaltics -

MP.1 Make sense of problems and persevere in solving them. (P-LS1-1),(P-L53-1)

MP.5 Use appropriate tools strategically. (P-LS1-1),(P-LS1-2),(P-LS3-1)

PK.OA.2 Duplicate and extend (eg., What comes next?) simple patterns using concrete objects. (P-LS1-2),(P-L53-1)

PK.MD.1 Identify measurable attributes of objects, such as length, and weight. Describe them using correct vocabulary (e.g., small, big, short, tall, empty, full, heavy,
and light). (P-LS1-1),(P-LS1-2),(P-LS3-1)

PK.MD.2 Sort objects into categories; count the numbers of objects in each category. 1 (limit category counts to be less than or equal to 10) (P-LS3-1)

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. The text in the “Disciplinary
Core Ideas” section is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas unless it is preceded by (NYSED).
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DRAFT - New York State P-12 Science Learning Standards — DRAFT

h and Space Sciences

Students who demonstrate understanding can:

P-ESS1-1. Observe and describe the apparent motions of the Sun, moon, and stars to recognize predictable patterns.
{Clarification Statement: Examples of patterns could include that the Sun and moon appear to move across the sky in a predictable pathway; day and night follow
predictable patterns; seasons change in a cyclical pattern (e.g. summer follows spring, autumn follows summer); the moon’s shape appears to change in a cyclical

o ) pattern; and stars other than our Sun can be visible at night depending on local weather conditions.]

P-ESS2-1. Ask questions, make observations, and collect and record data using simple instruments to recognize patterns
about how local weather conditions change daily and seasonally. [Carification Statement: Emphasis is on daily weather conditions
recorded over a period of time and how those conditions impact student activities and what clothes they wear, Examples of local weather conditions could include
cloud cover (sunny, partly cloudy, cloudy, foggy), precipitation (no precipitation, snow, hail, rain), wind (no wind, some wind, strong wind), and temperature (cold,
cool, warm, hot).] {Assessment Boundary: Assessment is limited to qualitative measures of local weather conditions.]

P-PS3-1. Plan and conduct an investigation to determine the effect of sunlight on Earth’s surface. [Carification Statement: Examples
of effects could include iflumination, shadows casted, and the warming effect on living organisms and nonliving things.] [Assessment Boundary: Assessment of

ects is limited {o relative measures: e.g. warm/ccoi bnht/dark

if erformance ectaﬁons above ;

Connections to other DCIs in prekindergarten.: P.PS2.A (P- E551 1)

Articulation of DCIs across grades K-1. K.PS3.B (P-ESS3-1); K.ESS2.D (P-ESS2-1); K.ESS3.B (P-ESS2-1); 1.ESS1.A (P-ESS1-1); 1.ESS1.B (P-ESS1-1);

New York State P-12 Common Core Learning Standards Connections:

ELA/Literacy —

RI.PK.1 With prompting and support, ask and answer questions about details in a text. (P-£551-1),(P-E852-1),(P-PS3-1)

RI.PK.4 Exhibit curiosity and interest in learning new vocabulary (e.g., ask questions about unfamiliar vocabulary). (P-£SS1-1),(P-E552-1),(P-PS3-1)

RI.PK.10 With prompting and support, actively engage in group reading activities with purpose and understanding. (P-ESS1-1),(P-ESS2-1),(P-PS3-1)

W.PK.1 With prompting and support, use a combination of drawing, dictating, or writing to express an opinion about a book or topic (e.g., I like.... because...) (P-
ESS1-1),(P-ESS2-1),(P-PS3-1)

W.PK.2 With prompting and support, use a combination of drawing, dictating, or writing to compose informative/explanatory texts in which they name what they are
writing about and supply some information about the topic. (P-ESS1-1),(P-ESS2-1),(P-PS3-1)

W.PK.3 With prompting and support, use a combination of drawing, dictating, or writing to narrate a single event and provide a reaction to what happened. (P-£551-
1),(P-ES52-1),(P-PS3-1)

W.PK.8 With guidance and support, recall information from experiences or gather information from provided sources to answer a question. (P-£551-1),(P-ESS2-1),(P-
PS3-1)

SL.PK.2 With guidance and support, confirm understanding of a text read aloud or information presented orally or through other media by asking and answering
questions about key details and requesting clarification if something is not understood. (P-ESSI-1),(P-ESS2-1),(P-P53-1)

SL.PK.3 - With guidance and support, ask and answer questions in order to seek help, get information, or clarify something that is not understood. (P-£S51-1),(P-ESS2-
1),(P-PS3-1)

SL.PK.5 Add drawings or other visual displays to descriptions as desired to provide additional detail. (P-£SS1-1),(P-ESS2-1),(P-P53-1)

Mathematics —

MP.1 Make sense of problems and persevere in solving them, (P-£551-1).(P-ESS2-1)

MP.5 Use appropriate tools strategically. (P-£552-1)

PK.CC.5 Identify whether the number of objects in one group is more, less, greater than, fewer, and/or equal to the number of objects in another group, e.g., by
using matching and counting strategies. 1:1 (up to 5 objects) (P-£552-1)

PK.G.1 Describe objects in the environment using names of shapes, and describe the relative positions of these objects using terms such as top, bottom, up, down,
in front of, behind, over, under, and next to. (P-£S51-1)

PK.OA.2 Duplicate and extend (eg., What comes next?} simple patterns using concrete objects. (P-£551-1), (P-ESS2-1)

PK.G.3 Analyze, compare, and sort two- and three-dimensional shapes and objects, in different sizes, using informal language to describe their similarities,
differences, and other attributes (e.g., color, size, and shape). (P-PS3-1)

PK.G4 Create and build shapes from components (e.g., sticks and clay balls). (P-ESS1-1),(P-P53-1)

*The performance expectations marked with an asterisk integrate traditional science content with engineering through a Practice or Disciplinary Core Idea. The text in the “Disciplinary
Core Ideas” section is reproduced verbatim from A Framework for K-12 Science Education: Practices, Cross-Cutting Concepts, and Core Ideas unless it is preceded by (NYSED).
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Took in the Book

e Educating Young Children
- ‘) e Essentials of Active Learning
. ® e HighScope Content Books
e T know what's Next
e Lesson Plans for the First 30 Days
o Let's Talk Literacy
e Letter Links Alphabet Learning
e I Belong: Active Learning
e Multicultural Programs
e Preschool Readers and Writers
e Ready, Sign, 6ol Using Sign
e Setting up the Preschool Classroom
Brentton Tme o Fee, Fie Phonemic Awareness
= e Let's Talk Literacy
@@ e Tasty Talk Cards
Greefing Time e From Message to Meaning
e 50 Activities for Large Group
e Sp Tine e 50 Large Group Activities for Active
R Learners

Math in the Preschool Classroom
Math Scope and Sequence Binder
Movement in Steady, Bet, Learning on
the Move

August 2019

Curriculum Resources, NYS Next Generation Standards, & Lesson Planning Page 33




Movement Plus Rhymes, Songs

Senal-Orowpe Thne

Story book Talk

80 Activities for Small Group

ELA Scope and Sequence Binder

Fee, Fie Phonemic Awareness

Math in the Preschool Classroom

Math Scope and Sequence Binder

Real Science in the Preschool Classroom
Small Group Times to Scaffold

Story Starter for Group Times

.
°

Me, You, Us

Making the Most of Plan- do -Review

You Can't Come to My Birthday Party
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Prek

Date:

Breakfast
Family Style, Conversations
KDI's:
GREETING TIME

- Sing good morning song ( look at song card)
KDI's: d21-25/27/30, e32h53-55
Message Board:

1. 2,
Transition to small group :
SMALL GROUP #1 SMALL GROUP #1
ELA: ELA:
KDI: KDI:
Materials: Materials:
Beginning — Beginning -
Middle - Middle -
End - End -
Outside/Gross Motor time-

If 26 Degrees or higher go outside on playground, if not go to the gym. -
- Make sure all students go to the bathroom, coats, hats, etc.

- Doahead count before leaving the classroom and returning to the classroom to make sure you have all of your kiddos.

Exploring our space, safe choices,
KDI'S:

Planning (at their two tables/small group tables)- Planning (at their two tables/small group tables)

WORK TIME

KDF’s: a1-5, b7-15, ¢17-18, d21-30, f40/43, g45/50-52, h53-58

Block Area: wooden blocks, dinosaurs, people, farm animals, zoo animals, cars, vehicle rug

Book Area: books, puzzles, caiming giitter bottles, bead mazes, shape sorters

Toy Area: bristle blocks, duplos, potato Heads, magnatiles, Velcro blocks

Music Area: Newly introduced songcards, wrist ribbons, scarves, shakers, bells, hand drums, stop/go card, sand blocks, floor toms
House Area: Food and Dishes, Baby Dolls and Clothes, Dress Up, Phones

Art Area: Paint at Easel, Playdough and cookie cutters, stamps, scissors

Writing Area: Crayons, Markers, Pencils, Paper, Cards/Envelopes

Sensory Area: Water Tables (beakers and containers, sponges, basters); Sand Table

Clean Up '

- Sing clean up song and help students clean up.
Clean up, clean up, everybody everywhere,
Clean up, clean up, everybody do your share

Recall Recall

KDF’s:

KDF's:
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LARGE GROUP

KDI's: :

Beginning: easy to join activity Middle: End: Transition song ( If your name is Stand up quick and wash your hands)
Materials:,

Family Style, Conversations
KDI's: b7-12/15, c17, d21-23/30, g52, h53/57-58

Rest Time:
All students on cots, play restful music. Students that are awake have them plan for work time at 1:30. Other students will get up naturafly from
the noise. [F they don’t get up start waking them up at

WORK TIME

KDF's: a1-5, b7-15, ¢17-18, d21-30, f40/43, g45/50-52, h53-58

Block Area: wooden blocks, dinosaurs, people, farm animals, zoo animals, cars, vehicle rug

Book Area: books, puzzles, calming glitter bottles, bead mazes, shape sorters

Toy Area: bristle blocks, duplos, potato Heads, magnatiles, Velcro blocks

Music Area: Newly introduced songcards, wrist ribbons, scarves, shakers, bells, hand drums, stop/go card, sand blocks, floor toms
House Area: Food and Dishes, Baby Dolls and Clothes, Dress Up, Phones

Art Area: Paint at Easel, Playdough and cookie cutters, stamps, scissors

Writing Area: Crayons, Markers, Pencils, Paper, Cards/Envelopes

Sensory Area: Water Tables (beakers and containers, sponges, basters); Sand Table

Clean Up

- 8ing clean up song and help students clean up.
Clean up, clean up, everybody everywhere,
Clean up, clean up, everybody do your share

Recall:

SMALL GROUP SM.I-\LL GROUP
KDI: E. KDI: E.

Math: Math:

Materials: Materials:
Beginning: Beginning:
Middle: Middle:

End: End:
Dismissal:

- Students gather at the large group area and Sing good bye (see song card)
- Parents will get children and sign them out.

Teachers Breaks:

Teacher:
Teacher’s Assistant:
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Small Group Time Planning Form

Domain(s)

KDI:

COR:

Lesson Objective:

NYS Foundations for the Common CORE or Early Learning Guidelines:

Target
Vocabulary

Materials

Opening
Statement

Beginning

Middle vour ideas
for scaffolding
children at different
developmental levels

Questions

End warning and
transition to next
part of routine

Follow-Up
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Here is the preview of the report

NOTES:

SIGNATURES:
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Add or Remove Students in COR

If a student is new, not a transfer, please do the following:
e Go to the Roster page, bottom right hand corner, and click on the “plus” sign. The “Add

Student” box will pop up. Complete all required fields. Be sure to use the RCSD ID # beginning

with 890.
If a student transfers in to your class please do the following:

e Contact Nancy O Heron (Nancy.oheron@rcsdk12.org) or Julie Engard
(Julie.engard@rcsdk12.org) Send the student’s name, district ID number, and, if possible,
previous location.

e Please DO NOT add transfer students to your roster. This is important for us to be able to track
students!

If a student leaves your class, please do the following:

e Go to the Roster page and select the student by clicking in the box to the left of his/her name.
When you click in the box, a new banner appears with three dots on the upper right. Click on
the dots and select “Archive” from the drop down menu

e After you have archived the student, please contact Nancy O Heron
(Nancy.oheron@rcsdk12.org) or Julie Engard (Julie.engard@rcsdk12.org) Send the student’s

name, district ID number, and, if possible, new location.
e Please DO NOT move students. This is important for us to be able to track students!
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COR End of Period Completion FYI

The goal for completing each COR period is 100%.

In situations that arise where 100% is not achievable, the minimum for completion at the end of each
COR period is: 75% PER CHILD, PER DOMAIN!

It's important to look at each of the domains and not just the overall percentage, because if EACH
DOMAIN is not at least 75% the data won’t be counted in the overall report.

The breakdown by domain is as follows:
If a domain has 3 items, EACH item must be scored for EACH child.
The domains that have 3 items are:

e Approaches to Learning
e Physical Development and Health
e Social Studies

If a domain has 4 items, at least 3 of the items must be scored for EACH child.
The domains that has 4 items are:

e Creative Arts
e Science and Technology

If a domain has 5 items, at least 4 of the items must be scored for EACH child:
The domains that have 5 items are:

e Social and Emotional Development
e Math

Language, Literacy and Communication has 7 items; at least 5 of the items must be scored for each
child.
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Greetings!

My name is Ashley Moss Fox, and | am the PreK Music and Movement Specialist. It is my job to guide
classroom teams in the application of the Music Building Block Curriculum, as well as provide additional
resources and activities to support instruction throughout the Daily Routine. This section of the Educator
Binder serves as a resource that will help teams infuse music into the classroom environment and support
developmentally appropriate, standards aligned music making at the same time. In addition to the
resources found here, each classroom should have the following:

Rhythmically Moving CDs 1-3

Music Building Blocks CDs 3 & 4

Rest Time CD

“Movement Plus Rhymes, Songs, and Singing Games” by Phyllis Weikart
“Movement in Steady Beat” by Phyllis Weikart

There are many resources available electronically (www.rcsdk12.org/prek/blocks) to support music
learning, content, rituals and routines throughout the daily routine.

= Song Cards: These resources were created to support adults as they introduce new songs in their
classrooms. Each card has pictures and lyrics to help teach songs, and newer song cards include music
notation, suggestions for use, and standards alignments. Once a song is familiar, it can be included in the
classroom songbook for student use.

= Transition Resources: This is a collection of tried and true transition songs, games, or activities currently in
use in EPK and UPK classrooms in the greater Rochester area.

= Activity Guides: This is a collection of individual activities designed by teachers, TSTs, and/or content
specialists that you can modify for use in your classroom. All guides include standards alignment to help
with planning.

= Movement Materials: This is a collection of resources designed in collaboration with an occupational
therapist and a physical therapist to provide targeted, developmentally appropriate movement experiences
as part of the daily routine.

Finally, there are several professional development opportunities available to educators throughout the
school year. These opportunities target specific areas of instruction and/or the Daily Routine and are
excellent opportunities to experience new songs, chants, and activities. Additionally, job imbedded training
is available to all classroom teams who wish to have one-on-one support in their classroom environment.

If you have any questions or concerns about Music Building Blocks or the resources available to classroom
teams, please do not hesitate to contact me!

Respectfully,

Ashley Moss Fox
ashley.moss@rcsdk12.org
585-324-3100 x6106
www.rcsdk12.org/prek/blocks
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Boisvert, C., & Gainsley, S. (2006). 50 large-group activities for active learners. Ypsilanti, MI: High/Scope
Press.
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Tried and True Transition Tiles

For many teaching teams, transitions are the most challenging part of the day. Engaging students in fun,
focused transitions decreases undesirable behaviors as you move through the Daily Routine and provides
additional opportunities for learning. The following pages contain miniature versions of some tried and true
transition and wait time songs and activities that you can use in your classroom.

The cards that follow are designed to be cut out, hole-punched, and attached to a ring so that you can carry
them on a lanyard, hang them in strategic places around the room, or share them with guests to help them
participate in your classroom routine. It is recommended that you laminate the tiles or copy them onto
cardstock to help keep them intact when they are on the ring. If you need additional copies, please feel free
to reach out!
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Clean Up, Clean Up Little Star

To the tune of “Twinkle, Twinkle Little Star’

Clean up, clean up, little star
Stop and clean up where you are
It’s time to put the toys away
We'll get them out later today
Clean up, clean up, little star
Stop and clean up where you are

...It's time to put the toys away
We’ll get them out another day...

Everybody Have a Seat
MBB CD #3 - Track 12

Everybody have a seat,
have a seat, have a seat
Everybody have a seat on the rug
Not on a spider!
Not on a bug!
Everybody have a seat on the rug

Best Use: Transition to Greeting and/or Large
Group Time

Heigh-ho, Heigh-ho

MBB CD #3—Track 4

Original Track

Heigh-ho, heigh-ho, it’s cleanup time you
know.
We'll do our best then help the rest
Heigh-ho, heigh-ho!

Variation #1:
Heigh-ho, heigh-ho to Small Group time we
go

We'll find our group, We'll sit right down
Heigh-ho, heigh-ho!

Heigh-ho, Heigh-ho
MBB CD #3—Track 4
Variation #2
Heigh-ho, heigh-ho, to large group time we

go
We'll meet our friends all on the rug
Heigh-ho, heigh-ho!

Variation #3:
Heigh-ho, heigh-ho, it's work time now we
know

We'll make a plan then play with friends
Heigh-ho-heigh-ho!

It's Planning Time
To the tune of “The Farmer in the Dell”

It's planning time,
it's planning time,
It's time to make a plan
for what you'll do a work time.

Adapted for Recall Time...
It's recall time,
It's recall time,
It's time to remember

It's So Good To See You
MBB CD #3 - Track 23

It's so good to see you
| really couldn’t wait

Won't you clap your hands
And count to eight!

1.2.3.4.5.6..7..8

Repeat. Invite children to choose the
action (tap legs, stomp, etc...)

What you did at work time.

Best Use: Greeting Song

August 2019
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Sample Music Activities

Including music in the classroom can be intimidating for some teaching teams due to insecurities around
personal musicianship skills. It is important to note; however, that it is absolutely critical for children to have
singing and music making modeled for them by the most influential people in their lives: parents,
caregivers, and teachers! Children learn about how to explore their singing voices and personal
musicianship skills by watching others engage in music making. It does not matter the quality of the music
making that happens. When children see people they love and trust engaging in any activity, they are more
likely to feel comfortable and confident in experimenting with that activity as well.

On the pages that follow you will find some of the most popular song cards from our EPK and UPK
classrooms. Feel free to remove these pages from this binder, teach them to your students, and then share
them with your students in your classroom Song Book. It is recommended that pages are either laminated
or placed in slip covers to prolong their lifespan. If you need additional copies, please feel free to reach out!
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Using Classroom Instruments

Every classroom is outfitted with a vast collection of movement materials and high-quality, authentic
instruments. From the beginning of the school year it is expected that the music area be open and
accessible. To facilitate success for your students and ensure the safety of both students and materials it is
recommended that instruments are only included in the music area if they have been introduced during
large group or small group time. New instruments should be introduced throughout the school year, and it is
perfectly acceptable to rotate instruments in and out of the music area as you would toys in the toy area.

The following is the suggested timetable for introducing new instruments. Song cards and audio recordings
are available online to assist teachers in introducing each instruments. If this is not an area of comfort,
additional support is available through job-imbedded training and professional development opportunities.
Please feel free to reach out for assistance!

September January

= Scarves (Large Group) = Review Familiar Instruments to ensure

= Wrist Ribbons (Large Group) safe use.

= Rain Sticks (Small Group) = Reestablish routines and expectations.
October February

= Egg Shakers (Large Group) ®  Floor Tom (Small Group)

= Hand Drums (Small Group) = Sand Blocks (Small Group)

= Crow Sounders (Small Group)

March

"“’ngﬂh Stk Large OR Sl Grou) = Hand bells (Small Group)**

u yinm SlICKS (Large ma roup = B hack Small G *k

= Tambourine (Small Group) oomwhackers (Small Group)

= Maracas (Small Grou .

( P April

= Xylophone (Small Group)**
= Glockenspiel (Small Group)**
= Tone Bars (Small Group)**

December
= Jingle Bells (Large Group)
= Triangle (Small Group)

** Instruments are available if you attend “Tonal Instruments in PreK” Professional
Development Opportunity.
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Music Building Blocks CD #3

Clean-Up Songs
1. Barney’s Clean Up

2. Clean Up Little Star

3. Clean Up Girls, Clean Up Boys

4. Heigh Ho Clean Up

5. Observing Clean Up (example)

6. Observing Clean Up
(accompaniment)

7. Put Your Books on the Shelf

8. We Will Use Our Helping Hands

9. Yankee Clean Up

Gathering Songs
10. Children, Children It's Time to

Eat

11. Come On Over to Circle

12. Everybody Have a Seat

13. When You're Finished Cleaning
Up

14. Who Has a Seat and is Ready to
Listen? (example)

15. Who Has a Seat and is Ready to
Listen? (accompaniment)

Hello Songs
16. Clap, Clap, Clap Hello

17. Friend, Oh Friend

18. Good Day Everybody

19. Hello and How Are You?

20. | Have a Friend (example)

21. I have a Friend (accompaniment)

22. | Like Bein’ Me

23. It's So Good to See You

24. Let's Clap to Say Hello

25. Little Red Box (example)

26. Little Red Box (accompaniment)

27. Make a Friend

28. We are Friends (Peacekeeping
Skills—I Care Cat)

29. We're All Here Today (example)

30. We're All Here Today
(accompaniment)

Stretching and Re-focusing
Songs

31. Children, Children Turn Around

32. Clap Your Hands

33. Everybody Stand Up

34. I'm Looking for Someone

35. Open Shut Them

36. This is My Place

37. Time to Listen

August 2019

Transition Songs
38. Brown Bear

39. Clock on the Wall

40. Jump Up and Down (example)

41. Jump Up and Down
(accompaniment)

42. Let's Sit Down

43, Let's Stand Up

44. (A) Line Needs a Leader [used
with permission]

45. Please Stand Up

46. Rainbow Fish

47. Someone’s in the Middle
(example)

48. Someone’s in the Middle
(accompaniment)

49, Sticky, Icky Bubblegum

50. Stop, Look and Listen/Hands Up,
Hands Up, Way Up High

51. We're On Out Way to Wash Our
Hands

52. What Do You Say? (example)

53. What Do You Say?
(accompaniment)

54. When It's Time to Line Up

55. Willoby Walloby Woo

Waiting Songs
56. A-Ram-Sam-Sam

57. Do As I'm Doing
58. Down by the Roller Coaster
59. Finger Family (Tommy Thumb is

Up)
60. Jingle Jive

61. My Fingers are Starting to Wiggle

62. Now It's Time to Go to Sleep

63. Whose Name is This? (example)

64. Whose Name is This?
(accompaniment)

65. Who's Wearing Red?

Good-bye Songs
66. Let's Say Good-bye Now

67. Oh, It's Time to Say Good-bye

68. Good Night Ladies
(accompaniment)

69. You Are My Family

70. Zippity Doo Da

Music Building Blocks

Traditional Melodies
(instrumental accompaniment for
piggy-back songs)

71. Ants Go Marching

72. Chant/Jive Beat

73. Five Little Ducks

74. For He's a Jolly Good Fellow

75. Hokey Pokey

76. Hot Cross Buns

77. I've Been Working on the

Railroad (w/ vocals)
78. I've Been Working on the
Railroad (accomp)

79. London Bridge is Falling Down

80. Oh, Do You Know the Muffin Man

81. Old McDonald

82. Over in the Meadow

83. Polly Wolly Doodle

84. Shortnin’ Bread

85. Ten Little Indians

86. This Old Man

87. Wheels on the Bus

88. 99 Bottles of Pop on the Wall

Literature
89. Down by the Bay
90. Gingerbread Man
91. Goldilocks and the Three Bears
92. Little Red Hen
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Music Building Blocks CD #3 — Lyrics Sheet

Clean Up Songs

1. Barney’s Clean Up
Clean up, clean up, everybody everywhere
Clean up, clean up, everybody do your share

2. Clean Up Little Star
Clean up, clean up little star, stop and clean up where you are.
Time to put the toys away, we'll get them out another day.
Clean up, clean up little star, stop and clean up where you are.

3. Clean Up Girls, Clean Up Boys—from RCN Honeybee Room
Clean up girls, clean up boys, clean up all the blocks and toys.
Don't forget the dishes and the cups. That's the way we all clean up!

4. Heigh Ho Clean Up
Heigh ho, heigh ho, it's clean up time we know.
We'll do our best, then help the rest, heigh ho, heigh ho!

5. Observing Clean Up (Example)
| see Marianna cleaning up, | see Joseph cleaning up,
| see Terrance cleaning up, they're cleaning up the blocks.

6. Observing Clean Up (Accompaniment)
(Teachers fill in names of students as they observe them and what they are cleaning up.)

7. Put Your Books on the Shelf
Put your books on the shelf, on the shelf. Put your books on the shelf, on the shelf,
Put your books on the shelf, you can do it by yourself,
Put your books on the shelf, on the shelf!
(Repeat above, changing it to the items that children are cleaning up.)

8. We Will Use Our Helping Hands
We will use our helping hands, helping hands, helping hands,
We will use our helping hands to clean up the room.
(Insert child’s name) is using helping hands, (insert child’s name) is using helping hands,
(Insert child’s name) is using helping hands, they’re cleaning up the room.

9. Yankee Clean Up (lyrics by Maxine Smith, ABC Head Start)

Now it's time to clean the room, | know you’re having fun,
It only takes a little while to get the work all done.
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Gathering Songs

10. Children, Children It's Time to Eat (M. Speranza)
Children, children it’'s time to eat, so find a chair and have a seat.
Serve the food and eat it up, talk with your friends and then clean up!

11. Come on Over to Circle
Come on over to circle, com on over right now
Come on over to circle, come on over, we'll have some fun.
Find a spot on the rug, find a spot on the rug,
Find a spot on the rug, give yourself a great big hug.
(Repeat first two lines)

12. Everybody Have a Seat
Everybody have a seat, have a seat, have a seat,
Everybody have a seat on the rug.
Not on a spider, not on a bug,
Everybody have a seat on the rug.

13. When You're Finished Cleaning Up, Come Over Here (M. Speranza)
When you're finished cleaning up, come over here.
When you're finished cleaning up, come over here.
When the room is nice and neat, come over here and have a seat.
When you're finished cleaning up, come over here.

14. Who Has a Seat and is Ready to Listen (Example)
Jameika has a seat and she’s ready to listen, and Marcus has a seat, he’s ready to listen.
And Lydia has a seat, she’s ready to listen, and Ronald has a seat, he's ready to listen.

15. Who Has a Seat and is Ready to Listen (Accompaniment)

Hello Songs

16. Clap, Clap, Clap Hello
Clap, clap, clap hello, clap hello together
Clap, clap, clap hello, clap hello together
(Continue with “pat,” and then use other movements children can think of)

17. Friend, Oh Friend - Partner Song (M. Speranza)
Note: On the recording, there is not much time between verses. This encourages children to find a
partner quickly rather than be very selective or omit certain children. Adults should model this
partner dance slowly before using the CD

Friend, oh friend, how do you do? Both my hands | give to you.
‘Round we go, ‘round and then, off to find another friend.
(Spoken) Find a new friend while | count to five. 1, 2, 3, 4, !
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(Repeat several times, then change last line as follows...)
‘Round we go, ‘round and then, off to find just one more friend.
(Last time) ‘Round we go, ‘round and then, sit back down, this is the end.

18. Good Day Everybody
Good day everybody, good day everybody, good day, good day, good day,
Let’s smile everybody, let’s smile everybody, and chase those blues away.
Shake hands everybody, shake hands everybody, and make a friend today.

19. Hello, and How are You? - Multicultural
Hello, and how are you? Hello, and how are you?
Well I'm OK, yes I'm OK, and how are you? Hello, and how are you?
(Repeat using “Hola,” “Bonjour,” and other languages of choice.)

20. | Have a Friend (Example)
| have a friend whose name is Michael, stand up, wave hello, Michael, you're our friend.

21. 1 Have a Friend (Accompaniment)

22. | Like Bein" Me
Well, I like it bein’ me. Well, | like it bein” me.
Shake my hand ‘cause I'm a special person, and | like it bein’ me.

23. It's So Good to See You
It's so good to see you, | really couldn’t wait.
Won't you clap your hands and countto 8.1, 2, 3,4, 5,6, 7, 8!
(Repeat, changing words to “tap your legs” then action of your choice.)

24. Let’s Clap to Say Hello (M. Speranza) Note: “Pat” means to pat on thighs.
Let’s clap to say help, let's clap to say hello,
Let's clap (clap clap), Let's clap (clap clap), let’s clap to say hello.
(repeat, changing words to ‘tap your legs” then action of your choice)

25. Little Red Box (Examples)

Oh, I wish | had a little red box to put Darrin in,

I'd take him out and (insert action) and put him back again.

(Insert action: Pretend to take him out of a box, pucker lips and pretend to kiss him three
or use words like “shake his hand,” “give a high five,” or “give him a hug.”)
26. Little Red Box (Accompaniment)

27. Make a Friend (M.Speranza)
Make a friend at school today, smile and ask, ‘Do you want to play?”
Make a friend at school today, smile and ask, “Do you want to play?”

28. We Are Friends (Peacekeeping Skills—I Care Cat) (D. Ondishko & M. Speranza)

August 2019 Music Building Blocks
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(This is a fun, easy way to review your “| Care Cat” poster)

My ears are listening, listening, listening, my ears are listening, we are friends.
My hands are helping, helping, helping, my hands are helping, we are friends.
My words are caring, caring, caring, my words are caring, we are friends.

| care about your feelings, feelings, feelings, | care abut your feelings, we are friends.

| am responsible, responsible, responsible, | am responsible for what | say and do.

29. We're All Here Today (Example)
We're all here today, we're all here today,
Clap your hands together ‘cause we're all here today.
John is here today, Maria’s here today.
Clap your hands together ‘cause we're all here today.
Alex is here today, and Julie’s here today.
Clap your hands together ‘cause we're all here today.

30. We're All Here Today (Accompaniment)
We're all here today, we're all here today,
Clap your hands together ‘cause we're all here today.
(Add children’s names as in example above)

Stretching and Re-focusing Songs for Large Group Time:
Don’t keep preschoolers sitting for too long!!

31. Children, Children Turn Around (M. Speranza)
Children, children turn around, children, children, touch the ground
Children, children show your shoe, children, children, clap one, two!
Children, children, touch your nose, children, children touch your toes,
Children, children, look around, slowly, quietly sit right down.

32. Clap Your Hands
Clap your hands, touch your toes, turn around and put your finger on your nose.
Flap your arms, jump up high, wiggle your fingers and reach for the sky!

33. Everybody Stand Up (M. Speranza)
Everybody stand up, stand up, stand up, everybody stand up on your feet.

Stretch to the ceiling, stretch to the floor, stretch to the ceiling, now do it once more.

(Repeat, changing last part to “now clap to four, 1, 2, 3, 4).

34. I'm Looking for Someone
I'm looking, looking, looking, I'm looking for someone
Who's sitting very quietly and ready for some fun!

35. Open Shut Them—finger play
Open, shut them, open, shut them, give a little clap, clap, clap
Open, shut them, open, shut them, fold them in your lap, lap, lap
Creep them, creep them, creep them, creep them, right up to your chin
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Open up your little mouth but do not let them in!
Open, shut them, open, shut them, give a little clap, clap, clap
Open, shut them, open, shut them, fold them in your lap.

36. This Is My Place
This is my place, this is my space; My place, my space, nobody but me!

37. Time to Listen
Time to listen, now it's time to listen, open up your ears.

Transition Songs

38. Brown Bear
Brown Bear, Brown Bear, what do you see?
| see looking at me.
(Child fills in the blank)

39. Clock on the Wall
(The) clock on the wall says it’s time to stop, time to stop, time to stop!
The clock on the wall says it's time to stop. It's time
(Teacher fills in the blank with “for clean up,” “for circle,” efc...)

40. Jump Up and Down (example)
Mariah and Michael, jump up and down, turn all around, touch the ground!
Mariah and Michael, jump up and down, now walk to wash your hands.

41. Jump Up and Down (accompaniment)
(Use children’s names and change “now walk to wash your hands” to other activity as needed,
i.e.; “now tell us your choice”)

42. Let's Sit Down
Let’s sit down, while we sing. Down, down, down, down, down, down, down, down.

43. Let's Stand Up
Let's stand up while we singto 8. 1, 2, 3,4, 5,6, 7, 8.

44. (A) Line Needs a Leader [used by permission, BillyB Productions.com]
Aline needs a leader, it needs a caboose. It needs to be straight and it needs to be loose!
With our hands by our sides, we're walking in a line,
We're gonna walk, walk, walk in a line. We're gonna walk, walk walk, in a line.

45. Please Stand Up - formerly “Stand Up Quick”
(Teacher inserts children’s names and where they should go or what they should do, i.e.; “go
and wash your hands,” or “and tell us your choice.”)

If your name is , please stand up, If your name is , please stand up.
If your name is , please stand up and
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46. Rainbow Fish (G. Wetzel & M. Speranza)
Child sings as he/she holds us his/her plain fish.
Rainbow fish, won'’t you please share a shiny scale with me.
(Teacher answers while handling them a piece of foil to put on their plain fish)
Here’s a shiny scale for your, now I'm feeling happy, too.

47. Someone’s in the Middle (example)
Carrie’s in the middle, middle, middle, Carrie’s in the middle dancing like that.

48. Someone’s in the Middle (accompaniment)

49. Sticky, Icky Bubblegum (pat/clap pattern)
Sticky icky bubblegum, chewing’s not the only fun!
Sticky mess, sticky mess, stuck like glue
Sticky mess, sticky mess, stuck on you!
(Ooooo00h, pop!)

50. Stop, Look, and Listen/Hands Up, Hands Up, Way Up High
Stop, look, and listen. Hands up, hands up, way up high. Listen and I'll tell you why.

51. We're On Our Way to Wash our Hands (M. Speranza)
We're on our way to wash our hands
We're on our way to wash our hands
We're going to use some soap and water
We're on our way to wash our hands.

52. What Do You Say? (Example)
Jerrod, Jerrod, what do you say? What will you do for choice time today?

53. What Do You Say? (Accompaniment)

54. When It's Time to Line Up (M. Speranza)
When it's time to line up, this is what you'll see
I'll use walking feet and take care of only me.
I'l move like a cloud that's way up in the sky,
Floating very gently as I'm passing by.
(Words on lines 3 and/or 4 can be changed every so often!)

55. Willoby Walloby Woo
Willoby wallaby woo, an elephant sat on you,
Willoby wallaby, wee, and elephant sat on me!
(Repeat, using rhyming words of each child’s name, i.e.;
Willoby wallaby wustin, an elephant sat on Justin,
Willoby wallaby warryl, an elephant sat on Darryl!)
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Waiting Songs

56. A-Ram-Sam-Sam
A-ram-sam-sam, A-ram-sam-sam, Goulie-goulie-goulie-goulie-goulie, ram-sam-sam.
A-raffi! A-raffi! Goulie-goulie-goulie-goulie-goulie, ram-sam-sam.

57. Do As I'm Doing
Do as I'm doing, follow, follow up. Do as I'm doing, follow, follow me.

58. Down by the Roller Coaster
Down, down baby, down by the rollercoaster,
Sweet, sweet baby, I'll never let you go
Shimmy, shimmy cocoa pop, shimmy, shimmy pow.
Shimmy, shimmy cocoa pop, shimmy, shimmy pow.
Grandma, grandma, sick in bed, she called the doctor and the doctor said
‘Let’s get together with the clap” (clap clap)
‘Let’s get together with the stomp” (stomp stomp)
“Let’s get together with the arms, hooray!”

59. Finger Family (Tommy Thumb is Up)
Tommy thumb is up and Tommy thumb is down
Tommy thumb is dancing all around the town.
Dance him on your shoulders, dance him on your head,
Dance him on your knees and tuck him into bed.
(Continue with “Peter Pointer,” and “Polly Pinky,” and the whole “Finger Family,” letting children
decide another body part to replace knees)

60. Jingle Jive
Jingle, jingle, jingle jive, clap your hands while | count to five!
Jingle, jingle, jingle jeight, clap your hands while | count to seven!
(Add other numbers to help children with rhyming words; you can also change “clap” to a different
movement)

61. My Fingers are Starting to Wiggle
My fingers are starting to wiggle, my fingers are starting to wiggle,
My fingers are starting to wiggle, around and ‘round, and ‘round.
(Repeat, changing fingers to hands, feet, efc...)

62. Now It's Time to Go to Sleep
Now it's time to go to sleep, put the baby in the bed
Cover the baby in the bed, and kiss the baby goodnight!
(Ask children what they think the baby needs, and repeat)
63. Whose Name is This? (Example) - Tone-matching and identifying their name.

64. Whose Name is This? (Accompaniment)
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65. Who's Wearing Red? - Tone-matching and identifying colors
(Adult sings question and children respond, “I'm wearing ” I they are wearing that
color.)

Good-bye Songs

66. Let's Say Good-bye Now (adapted from “The Everyday Song Book”)
Let's say good-bye now, it’s time for us to go (repeat 3x)
Au revoir, adios, goodbye.

67. Oh, It's Time to Say Good-bye
Oh, it's time to say good-bye for today, oh, it's time to say good-bye for today.
Can you wave your hand like this, can you blow a little kiss?
Oh, it's time to say good-bye for today.

68. Good Night, Ladies (Accompaniment)
Good-bye (insert children’s names)

69. You Are My Family (C. Haymond-Hasketh, modified by M. Speranza)
You are my family, my Pre-K family, and | will miss you when we're apart.
But I will love you, and I'll think of you, and | will keep you here in my heart.

70. Zippity Doo Da
Zippity Doo Dah, Zippity A. My, oh my we had a wonderful day!
Plenty of singing, plenty of play. Zippity Doo Dah, Zippity Al

Traditional Melodies (instrumental accompaniment for piqqy-back songs, except #77)

71. Ants Go Marching
72. Chant/Jive Beat
73. Five Little Ducks
74. For He's a Jolly Good Fellow
75. Hokey Pokey
76. Hot Cross Buns
77. I've Been Working on the Railroad (w/ Vocals)
I've been working on the railroad all the live long day.
I've been working on the railroad just to pass the time away.
Can’t you hear the whistle blowing, rise up so early in the morn.
Can't you hear the captain shouting, Dinah blow your horn.
Dinah won't you blow, Dinah won'’t you blow, Dinah won’t you blow your horn?
Dinah won't you blow, Dinah won'’t you blow, Dinah won’t you blow your horn?
Someone’s in the kitchen with Dinah. Someone’s in the kitchen | know.
Someone’s in the kitchen with Dinah, strumming’ on the old banjo.
They're singing fee fi fiddley | oh, fee fi fiddley | oh,
Fee fi fiddely | oh, strummin’ on the old banjo.
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78. I've Been Working on the Railroad
79. London Bridge is Falling Down
80. Oh, Do You Know the Muffin Man
81. Old McDonald

82. Over in the Meadow

83. Polly Wolly Doodle

84. Shortnin’ Bread

85. Ten Little Indians

86. This Old Man

87. Wheels on the Bus

88. 99 Bottles of “Pop” on the Wall

Literature - see song cards for words

89. Down By the Bay (echo song)

90. Gingerbread Man, (M. Speranza) - use hand drums to accompany

91. Goldilocks and the Three Bears - exploring/identifying low, middle, and high vocal sounds

92. Little Red Hen - summary of story, using some of the text

93. Napping House - summary of story, using some of the text

94. Rainbow Fish (S. Longhouse, RPPP teacher)

95. Three Pigs - summary of story, using some of the text as well as instruments and voice inflection)

August 2019 Music Building Blocks






Music Building Blocks CD #4

Concept/Theme Songs

1. (An) Apple is a Fruit

2. Apples Hang on a Tree

3. Autumn Leaves are Falling

4. Beautiful Butterfly

5. Biddy Biddy Bum Bum

6. Bubbles Pop

7. Clickety-Clack (Train Song)

8. Color Bear (accompaniment)

9. Color Song

10. Cooperation—One Little Ant

11. Days of the Week

12. Deantal Health—Flossing

13. Did You Ever See the
Leaves? (3 verses)

14. Did You Ever See the
Leaves? (4 verses)

15. Dinosaur Graphing Song

16. Down by the Station—
Sequencing Song

17. Down on Grandpa’s Farm

18. Fire Safety—Stop, Drop,
Cover Your Face

19. Five Green and Speckled
Frogs

20. Grocery Store

21. Here’s a Baby Birdie

22. Hickety Pickety Bumblebee
(example)

23. Hickety Pickety Bumblebee
(accompaniment)

24. How Much Is That Doggie in
the Window?

25.1 Am a Fine Musician

26. | Know an OId Lady

27. 1 Shut the Door (used by
permission, lyrics by

Anonymous, Tune by Debbie

Carroll © 2004 SOCAN)

28. I'm a Little Acorn Round

29. If You're Sad, Angry, Scared,
Happy

30. John Brown’s Baby

31. Leaves are Falling

32. Little Duck Egg

33. Little Red Caboose

August 2019

34. Martin Luther King Had a
Dream

35. Mouse in my Heart

36. One Little Bird

37. Owl in the Tree

38. Penguins Forward and Back

39. Pumpkin Vine

40. Rain, Rain Go Away

41. Seed in the Ground (used by
permission, Connie Kaldor
conniekaldor.com)

42. Star Light, Star Bright

43. Stomp, Stomp, Stomp
(Dinosaur Song)

44 \Joice—letter sounds

45. What's the Weather?

46. What Do You Hear?

47. Zippity Birthday

Instrument Songs

48. Cabasa

49. Finger Cymbals

50. Floor Tom

51. Guiro

52. Hand Drum

53. Maracas

54. Rain Stick

55. Rhythm Sticks

56. Sandblocks

57. Shaker Instruments

58. Tambourine

59. Tick Tock Block

60. Tick Tock Cuckoo Clock
Counting

61. Triangle

62. Tubano

63. Xylophone

Movement Songs/Activities

64. Alphabet March

65. Bluebird, Bluebird In and Out
My Window

66. Dog Chant—Duple/Triple
Meter

67. Exercise Song

68. Head, Shoulders, Knees, and
Toes

Music Building Blocks

69. Hokey Pokey

70. 1 Can Make a Pattern

71. 1 Can Tap My Head—Patterns

72. 1 Can Use My
Walking/Running Feet

73. Jenny Works with One
Hammer

74. Looby Loo

75. Mr. Rabbit/Bunny Hop

76. Music Signs (Go/Stop) w/
movement

77. Raindrops Jumping Up and
Down

78. Rake, Rake, Rake the Leaves

79. Rig-A-Jig-Jig

80. Shake Those Simmons Down

81. Two Little Blackbirds

82. We're Floating in the
Ocean/One in the Middle

Parent/Child Songbook

83. Itsy Bitsy Spider

84. Twinkle, Twinkle Little Star

85. Fuzzy Caterpillar

86. Brush Your Teeth

87. Way Up High in the Apple
Tree

88. Wheels on the Bus

89. Five Little Monkeys Jumping
on the Bed

90. Shawn Wore a Red Shirt

91. Feelings
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Music Building Blocks CD #4 — Lyrics Sheet

Concept/Theme Songs—see song cards on website for further information

1. (An) Apple is a Fruit (M. Speranza)
An apple is a fruit that grows on a tree, and apple is a fruit that's good for me.
There’s red, green, golden, too. | eat apples, so should you!
Spoken—Let’s hum while we pick some apples.
(Repeat song.)

2. Apples Hang on a Tree
Apples hang on a tree, apples hang on a tree.
Apples hang on a tree and they are good for you and me.
A bee, a bee, a bee flies ‘round the tree. A bee, a bee, a bee flies ‘round the tree.
Repeat lines 1 and 2.

3. Autumn Leaves are Falling
Autumn leaves are falling, orange, red, and brown,
See them swirling in the wind, falling to the ground.

4. Beautiful Butterfly
First comes a butterfly that lays an egg, out comes a caterpillar with many legs.
See the caterpillar spin and spin a little chrysalis to sleep in.
Oh, oh, oh, look and see. Oh, oh, oh, look and see.
Oh, out of the chrysalis, my oh my, out comes a beautiful butterfly!

5. Biddy Biddy Bum Bum—Letter sounds
Biddy biddy bum bum bum bum bum, Biddy biddy bum bum ba da ba da.
Biddy biddy bum bum bum bum bum, Biddy biddy bum bum ba da ba ba.
(Repeat with other letter and/or vowel sounds.)

6. Bubbles Pop
One little, two little, three little bubbles, four little, five little, six little bubbles,
Seven little, eight little, nine little bubbles, pop, pop, pop.

7. Clickety-Clack (Train Song)
Hear that train go clickety clack, tootin’ its whistle and blowin’ its stack.
Hear that train go clickety clack, goin’ somewhere, not comin’ back.

8. Color Bear (accompaniment—see song card for directions)

9. Color Song—COR—Three Pitch Song
Red, green, blue, red, green, blue. Yellow, yellow, yellow, yellow, red, green, blue.
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10. Cooperation—One Little Ant
One little ant went off to work, building @ home in the soft black dirt.
He couldn’t do it all alone, so he asked another ant, “Please help be build my home.”
(Continue with 2, 3, 4, and 5 ants)

11. Days of the Week
Days of the week, days of the week,
Days of the week, days of the week, days of the week,
There’s Sunday and there’s Monday, there’s Tuesday and there’s Wednesday,
There’s Thursday and there’s Friday and then there’s Saturday.
(Repeat first two lines)

12. Dental Health—Flossing
Five little germs went out to play, right inside my mouth one day.
Five little germs went out to play, but wen | flossed, one went away.
(Repeat, subtracting germs)

13. Did You Ever See the Leaves? (3 verses)
Did you ever see the leaves, the leaves, the leaves,
Did you ever see the leaves on a tree in the fall?
The red ones are falling (children holding red leaves let them fall to the ground)
The yellow ones are falling (children holding yellow leaves let them fall to the ground)
The orange ones are falling (children holding orange leaves let them fall to the ground)
Did you ever see the leaves, the leaves, the leaves,
Did you ever see the leaves on a tree in the fall?

14. Did You Ever See the Leaves? (4 verses)
(Same as above, but add the fourth color—brown)

15. Dinosaur Graphing Song
Some dinosaurs were herbivores, herbivores, herbivores,
Some dinosaurs were herbivores, they likes to eat plants.
Some dinosaurs were carnivores, carnivores, carnivores,
Some dinosaurs were carnivores, they liked to eat meat.
Stegosaurus was an herbivore, herbivore, herbivore,
Stegosaurus was an herbivore, she liked to eat plants.
T-Rex was a carnivore, carnivore, carnivore,
T-Rex was a carnivore, she liked to eat meat.

16. Down By the Station
Down by the station, early in the morning, see the little puffer bellies all in a row.
See the engine driver pull the little handle, chug, chug, toot, toot, off we go!

17. Down on Grandpa’s Farm

Down on Grandpa'’s farm there are some big brown cows. (2x)
The cows make a sound like this, moo. (2x)
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They come on the run, they come on the run when the farmer gives them corn. (2x)
(Repeat with: Big black horses...grain - Big pink pigs...slop. - Little white roosters - grain.)

. Fire Safety—Stop, Drop, Cover Your Face
In my clothes should catch on fire, this is what I'll do.
Stop, drop, cover my face, then roll all around.
Stop, drop, cover my face, and then roll all around.

. Five Green and Speckled Frogs
Five green and speckled frogs, sittin’ on a speckled log,
Eating some most delicious bugs, yum, yum.
One jumped into a pool, hwere it was nice and cool.
Now there are four speckled frogs, glub, glub.

. Grocery Store
There were five good foods in the grocery store,
And they made your tummy want some more.
Along came (insert child’s name) with a quarter to pay,
S/he bough some (insert food name) and took it away.
(Repeat, subtracting number of foods)

. Here’s a Baby Birdie
Here’s a baby birdie, who’s hatching from its shell,
First comes its head, then comes its tail.
Now its arms are stretching, its wings begin to flap.
Higher, higher, higher, now what do you think of that?
Down, down, down, down, down, down, down, down.

. Hickety Pickety Bumblebee (example) - Tone Matching Game
Hickety picket bumblebee, can you sing your name for me? Adrianna.

. Hickety Pickety Bumblebee (accompaniment)

. How Much is that Doggies in the Window?
How much is that doggie in the window? The one with the waggly tail?
How much is that doggie in the window? | do home that doggie’s for sale!

. I Am a Fine Musician
| am a fine musician, | practice everyday.
And people come from miles around just to hear me play,
My shakers, my shakers, they love to hear me play my shakers.
(Repeat with tambourine, rhythm sticks, and sandblocks)

. ' Know an Old Lady
| know an old lady who swallowed a fly,
She swallowed a fly, but | don’t know why. Perhaps she’ll die.
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| know an old lady who swallowed a spider

That wiggled and wriggled and tickled inside her

She swallowed the spider to catch the fly, but | don’t know why she swallowed the fly.
Perhaps she'll die.

(Continue with bird [how absurd], dog [what a hog], cow [l don’t know how], and horse)

27. | Shut the Door (used by permission, lyrics anonymous, tune Debbie Carroll © 2004 SOCAN)
| shut the door and I lock it tight, | put the key right out of sight.
| find the key to open the door, and | turn and | turn and | turn some more.
And then | open the door.

28. I'm a Little Acorn Round
I'm a little acorn round, lying on the cold, cold ground.
Everybody steps on me, that is why I'm cracked you see,
I'm a nut (click tongue 2x) 'm a nut (click tongue 2x)
I'm a nut (click tongue 2x) 'm a nut (click tongue 2x)

29. If You're Sad, Angry, Scared, Happy—exploring major and minor keys
If you're sad and you know it, cry a tear...etc.
If you're angry and you know it, stomp your feet...etc.
If you're scared and you know it, call a friend...etc.
If you're happy and you know it, clap your hands...etc.

30. John Brown’s Baby
John Brown'’s baby had a cold upon his chest (3x)
So they rubbed it with camphorated oil (pinch nose on “camphorated oil’)
(Continue leaving out various phrases and just doing the motions so that children internalize
the words and rhythm)

31. Leaves are Falling (G. Wetzel)
Leaves are falling, leaves are falling, one fell on my nose,
Leaves are falling, leaves are falling, one fell on my toes,
Leaves are falling, leaves are falling, one fell on my head,
Leaves are falling, leaves are falling, yellow, orange, and red.
(Do sign language for each color)

32. Little Duck Egg—responding with correct rhythm word (phrase)
Adult chants: Little duck egg, so quiet, so set, won’t you come out?
Children answer: No, not yet.
(Repeat several times, then)
Adult chants: Little duck egg so quiet so still, won't you come out?
Children answer: Yes | willl

33. Little Red Caboose
Little red caboose, little red caboose, little red caboose behind the train.
Smokestack on his back, going down the track,
Little red caboose behind the train.
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34. Martin Luther King Had a Dream
Martin Luther King, had a dream. Martin Luther King, had a dream.
Martin Luther King, had a dream. He had the whole world in his dream.
He had (insert child’s name) and (insert child’s name) in his dream,
He had (insert child’s name) and (insert child’s name) in his dream,
He had (insert child’s name) and (insert child’s name) in his dream,
He had the whole world in his dream.
(Repeat last 4 lines to include all children’s names.)

35. Mouse in my Heart (arr. By Karen Medley, used with permission)
(Accompany with xylophone set up in C pentatonic)
Nibble, nibble, nibble goes the mouse in my heart. (3x)
And the mouse in my heart is you.
Hippity, hippty, hop goes the bunny in my heart (3x)
And the bunny in my heart is you.
Flippity, flippity flop goes the fish in my heart (3x)
And the fish in my heart is you.
Softly now goes the beating of my heart (3x)
All of the love of you.

36. One Little Bird (S. Auriemma, RPPP)
There was one little bird in one little tree. “I'm so alone, | need a friend,” said he.
So he flew far away, over the sea and brought back a friend to live in the tree.
(Continue with 2, 3, 4, and 5 birds, ending with:)
We're not alone anymore, Oh, no.

37. Owl in the Tree (M. Speranza) - exploring meter change in a minor key
There’s an owl in the tree and she’s staring at me,
There’s an owl in the tree and she’s staring at me.
And she sings, “Ooooh, Ooooh. Ooooh, Ooooh.”

38. Penguins Forward and Back—directionality, large motor
Three little penguins, white and black, waddle waddle forward and waddle waddle back.”

39. Pumpkin Vine—growth cycle of pumpkin

| looked out my window and what did | find, green leaves a-growing on my pumpkin vine.

Green leaves a-growing, green leaves a-growing on my pumpkin vine.
(Continue with: yellow blossoms, green pumpkins, orange pumpkins, and black spiders)

40. Rain, Rain Go Away—COR—Three-pitch song
Rain, rain go away, come again another day.
Little children want to play, rain, rain go away.

41. Seed in the Ground (used with permission, Connie Kaldor)

If you've got the sun and if you've got the rain,
You an plant a little seed in the old back lane.
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You rake and you hoe and you keep the weeds down.
You might find, you might find
Some roots growin’ out from the seed in the ground.

(Continue with: a stem growin’ out from the seed with the roots in the ground, [then] a flower
growin’ out from the stem from the seed with the roots in the ground, [and finally] a seed growin’

out from the flower from the stem from the seed with the roots in the ground.)

42. Star Light, Star Bright—COR—Three pitch song
Star light, star bright, first star | see tonight.

43. Stomp, Stomp, Stomp (Dinosaur Song)
Stomp, stomp, stomp and hear me roar, you can’t catch me, I'm a dinosaur.

44. \/oice—letter sounds
| have a voice and you do, too. Me, ma, me, ma, moo.
Sing with me, I'll sing with you. Me, ma, me, ma, moo.
(Continue with other letter sounds)

45. What's the Weather?
What's the weather, what's the weather, what's the weather like today? (2x)
Is it sunny, is it cloudy, is it rainy out today? Is it windy, is it snowy, is it stormy out today?
What's the weather, what's the weather, what's the weather like today? (2x)

46. What Do You Hear?
Nya, Nya, what do you hear? | hear the rhythm sticks playing in my ear.
Joseph, Joseph, what do you hear? | hear an apple shaker shaking in my ear.

47. Zippity Birthday
Zippity doo da, zippity a, our friend (insert child’s name) is (insert age) today.
Plenty of sunshine comin’ his/her way, zippity doo day, zippity a.

Instrument Songs—by M. Speranza and D. Ondishko
48. Cabasa
Cabasa, cabasa, | can play cabasa.
| rub the beads against my hand and | can play cabasa.

49. Finger Cymbals
Finger cymbals move up and down, touch them together and they make a sound.

50. Floor Tom
| use my hands on the big round drum, floor tom is its name-o
Tap, tap, tap, tap, tap. Tap, tap, tap, tap, tap. Tap, tap, tap, tap, tap.
Floor tom is its name-o.

51. Guiro

Scrape it out, scrape it in, scrape the guiro now.
Use the little wooden stick, (insert child’s name) knows just how.
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52. Hand Drum - children echo each line below after the teacher sings it (two adults should model this
activity first)
Use your hand to keep the beat.
Oh, the hand drum sounds so sweet.
You can rub it round and round.
Or tap, tap, tap to make a sound.

53. Maracas
Maraca, maraca, touches the air, only the air, only the air
Maraca, maraca, touches the air, we must take care!

54. Rain Stick
A rain stick, a rain stick, | can play a rain stick,
[ turn it slow and tip it down and | can hear its quiet sound.

55. Rhythm Sticks
Tap, tap, tap the rhythm sticks, rhythm sticks, rhythm sticks,
Tap, tap, tap the rhythm sticks, rhythm sticks, rhythm sticks, and make the letter “T”
(Repeat with scrape instead of rub)

56. Sandblocks
| know how to play the sandblocks, | know how to play the sandblocks,
| know how to play the sandblocks, you scrape and you scrape, and you scrape.

57. Shaker Instruments.
Shake, shake, shake your instrument, keep it in your space,
Shake it high and shake it low and put it in its place.

58. Tambourine
Watch me rub the tambourine, it's round with jingles in between.
| can tap with my hand and shake it, too. | can play it, so can you!

59. Tick Tock Block
Yashine is tapping the tick tock block, Yashine is tapping the tick tock block,
Yashine is tapping with the little wooden stick, she’s tap, tap, tapping all day.

60. Tick Tock Cuckoo Clock Counting (Valerie Baratini, School #14)
Tick tock, tick tock, I'm a little cuckoo clock.
Tick tock, tick tock, now I'm striking one o’clock. Cuckoo!

61. Triangle
Hurry, hurry, drive the first truck, Hurry, hurry, drive the fire truck,
Hurry, hurry, drive the fire truck, ding ding ding ding ding.
(Repeat with: turn the corner, find the fire, climb the ladder, squirt the water, and let’s go rest
back at the station.)
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62. Tubano
| use my hands on the big tall drum, tubano is its name-o.
Tap, tap, tap, tap, tap. Tap, tap, tap, tap, tap. Tap, tap, tap, tap, tap.
Tubano is its name-o.
(second verse is instrumental - if children are able, sing again but instead of saying “tap tap,
etc. on the second line, spell out Tubano—"t-u-b-a-n-o,” etc.)

”

63. Xylophone
Up on my knees to play the xylophone, | use the mallets to make a pretty tone.
| tap very gently in the middle of the bar. | play the xylophone just like a star.

Movement Songs/Activities

64. Alphabet March (M. Speranza) - letter recognition using first letter of each child’s name
We march around the alphabet, hurrah, hurrah
We march around the alphabet, hurrah, hurrah
We'll find the letter of our name ‘cause that's the way we play the game,
And we'll march until the teacher says to stop!

65. Bluebird, Bluebird In and Out My Window - circle game
Bluebird, bluebird in and out my window (3x)
Oh, bluebird aren'’t you tired?

66. Dog Chant - Duple/Triple Meter - exploring changing meter (groups of beats)
Well | like to pet my dog like this, petting so gently and petting so gently
And | like to watch my dog wag his tail, wagging and wagging and wagging and wagging,
And | like to brush my dog like this, brushing and brushing, and brushing, and brushing,
And | like to watch my dog take a drink splashing, and splashing, and splashing, and splashing.

67. Exercise Song
I'm stretching my legs, I'm stretching my legs,
I'm getting lots of exercise, I'm stretching my legs.
(Repeat with touching my toes, stretching my arms, jogging in place)

68. Head, Shoulders, Knees, and Toes
Head, shoulders, knees, and toes, knees and toes (2x)
Eyes and ears and mouth and nose. Head, shoulders, knees and toes, knees and toes.

69. Hokey Pokey
You put your foot in, you put your foot out, you put your foot in and you shake it all about.
You do the hokey pokey and you turn yourself around, that’s what it’s all about!
(Repeat with hand, elbows, hip, head, whole self)

70. | Can Make a Pattern (M. Speranza) Note: “pat” means to pat thighs

Pat, pat clap, pat, pat, clap, | can make a pattern now. (Continue doing pattern without words)
Jump, jump, clap, jump, jump, clap, | can make a pattern now.
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71. 1 Can Tap My Head (M. Speranza) - Patterns (tap 4x on head, 4x on chin)
| can tap my head and | can tap my chin (4x)
(Continue doing pattern during instrumental section)

72. 1 Can Use My Walking/Running Feet - large motor/quarter notes/eighth notes
| can use my walking feet, | can keep a steady beat,
| can use my running feet, running, running on the beat.
(Repeat above)
And | can freeze!

73. Jenny Works With One Hammer - large motor
Jenny works with one hammer, one hammer, one hammer,
Jenny works with one hammer, now she works with two.
(Repeat, adding 1 hammer each time until ending with: “now she’s done”)

74. Looby Loo - circle dance
You put your foot in, you put your foot out
You give your foot a shake, shake, shake and turn yourself about.
Here we go looby loo, here we go looby light,
Here we go looby loo, all on a Saturday night.
(repeat with hand, elbows, shoulders, head)

75. Mr. Rabbit/Bunny Hop
Mr. Rabbit, Mr. Rabbit your ears are mighty long, yes, indeed they’re put on wrong!
Every little soul must shine, shine, shine, every little soul must shine, shine, shine.
(Do simplified version of Bunny Hop and then repeat sections)

76. Music Signs (Go/Stop) w/ movement - recognizing treble clef (on green paper) and double bar line
(on red paper)
I’'m gonna move, move, move when the sign is green, I'm gonna stop when the sign is red.

77. Raindrops Jumping Up and Down - jumping movement, adding children
One little raindrop jumping up and down, jumping up and down, jumping up and down
(Continue to add children - see song card)

78. Rake, Rake, Rake the Leaves (practice - see song card)

79. Rig-A-Jig-Jig - responding with body movements (walking then skipping) to changes in meter
As | was walking down the street, down the street, down the street,
A friend of mine | planned to meet, hi ho hi ho hi ho.
A rig-a-jig-jig and away we go, away we go, away we go.
A rig-a-jig-jig and away we go, hi ho hi ho hi ho.

80. Shake Those Simmons Down
Clap your hands, doo oh doo oh, clap your hands, doo oh doo oh,
Clap your hands, doo oh doo oh, and shake those simmons down.
(Continue with tap your foot, move your hips, shake your hands)
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81. Two Little Blackbirds - rhyming/opposites (make up names and insert into last verse)
Two little blackbirds sitting on a hill, one named Jack and the other named Jill.
Fly away Jack, fly away Jill, come back Jack, come back Jil.
Two little blackbirds walking down the hall, one named big and the other named small,
Fly away big, fly away small, come back big, come back small.
Tow little blackbirds floating on a cloud, one named soft and the other named loud.
Fly away soft, fly away loud, come back soft, come back loud.

82. We're Floating in the Ocean/One in the Middle - responding with body movement to changes in meter
We're floating in the ocean, we're floating in the sea,
We're floating in the ocean in the deep blue sea.
One in the middle an you jump, fishy, one in the middle and you jump, fishy,
One in the middle and you jump, fishy, what a good swimmer you are.

Parent/Child Songbook - see song book
83. Itsy Bitsy Spider

84. Twinkle, Twinkle Little Star

85. Fuzzy Caterpillar

86. Brush Your Teeth

87. Way Up High in the Apple Tree

88. Wheels on the Bus

89. Five Little Monkeys Jumping on the Bed
90. Shawn Wore a Red Shirt

91. Feelings
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PreK Safety
Procedures






Prekindergarten
Safety Procedures
and Strategies

Prekindergarten Students rely
on Adults to keep them Safe

* Some students entering prekindergarten
classrooms this fall will be three years of age
when they come to school. They are required
to turn four years of age on or by Dec. 1.

* The New York State Foundation for the
Prekindergarten Common Core Learning
Standards includes expectations that
preschoolers will be taught social emotional
skills, general self help skills to function
independently and safety rules.
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Safety Considerations...

* Three year olds will need car seats for fall field trips using
buses.

* Prek students need to sit in chairs appropriate for their
size so their feet touch the floor to maintain balance.

* Prek students should only use playground equipment
designed for their age group to minimize injury.

* Prek students must be accompanied by an adult when
they leave the classroom.

* Prek students should not use bathrooms with older
students.

* Always send a prek student to the nurse if injured;
particularly if there is a head injury or a human bite.

Provide high quality core instruction:
Tier |

HighScope Curriculum
Intentional planning for on-going conflict resolution

Effective classroom management strategies, rituals &
routines

Lesson plans using KDI’s

Antidotal notes collected for planning differentiated
instruction and completing COR

Classroom Climate: pressure free, positive/supportive
responses, courteous/respectful adult interactions,
parent involvement, opportunities for
interaction/conversation amongst adults & peers

August 2019 PreK Safety Procedures Page 4



Tier 1 Continued:
Social Emotional Support

Review Implementation of the Pyramid Model:

System of strategies to address social-emotional
and behavior issues at the early childhood level

PD will be provided for all 3 Levels of the Pyramid
throughout the school year.

It is the expectation that all staff will complete Levels
1,2, and 3

Completion and Implementation the Essential
Indicators Checklist

Tier Il

* Begin ABC Log
* Review Essential Indicators Checklist with TST
* Classroom Observation by TST or Social Worker

* Parent Notification (documentation of
communication)
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Tier II Continued....

* Problem Solving Team Meeting

Team members must include Teacher, TST, Social
Worker, Adult Family Educator (Administrator
strongly recommended)

* Develop Behavior Support Plan (to be reviewed
every 4 weeks)

* Parents are notified of Behavior Support Plan

Prekindergarten Safety
Procedures focus on Safety

* Prek Safety Procedures are not disciplinary. They are not
designed to punish students but to protect them and others
from harm.

* Prek students are not suspended from the prek program.

* Prek students can be removed from the program for up to five
days or be placed on a modified program after specific steps
are taken to address their needs in the classroom and these
actions and the results have been documented.

* The Executive Director of Early Childhood must be notified
within 24 hours if the parent of a prek student is asked to
remove their child from the classroom.
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When challenging behaviors are observed for at least 5 consecutive school days......

» Teaching Team begins to document when behaviors are occurring and how often
(ABC Log Checklist).

» Teacher requests assistance from TST.
» TST completes Skills and Indicator Checklist for classroom.

» TST and classroom team discusses the checklist, and develop recommendations to
make sure all indicators are addressed.

» Member of the Problem Solving Team (paraprofessional, teacher, technical
support teacher, social worker, adult family educator, parent liaison) seeks input

from family about the child.

» Team reviews documentation and checklist to determine if they need to follow
recommendations for a period of time or begin a Behavior Support Plan.

» If moving to develop a Behavior Support Plan:
0 TST will request that a social worker complete a student observation
0 Teaching Team continues to document behavior using the ABC Log

O Member of the Problem Solving Team contacts the parent to inform them
of the next steps (observation, behavior support)

» Problem Solving Team meeting is scheduled (classroom staff, TST, social worker,
classroom paraprofessional and school administrator) to review documentation,

problem solve, and decide on next steps.

» The team will meet to review and update the action plan or behavior support plan
within 4 weeks.
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Name Date

Skills and Indicators Checklist: Research from Module 1 and 2. Before creating a behavior plan for a child, as a
team reflect and make sure the following essential indicators are in place in your environment on a regular basis.

Skills and Indicators Evidence Time Frame

1. Positive relationship with children and families
___ Greets children daily
____ Gets down to children’s level
___ Speaks calmly
____Participates in child’s play
____Respect families (knows their names and
communicates positively)

2. Works in a team to solve challenging behaviors
and controlling anger and impulse.
___Inateam, came up with at least 3

different problem solving Strategies
___Teaches strategies for controlling anger

and impulse during small group, large group

and throughout the day.

3. Learning Environment

____organized with clearly defined learning
centers

____Variety of materials, enough for all children

____minimize the amount of transitions and uses
planned transition strategies (warning,
visuals, music, movement)

____Schedule reviewed visually and implemented
consistently

____Sensory activities are available daily (water,
sand, playdough)

____Classroom expectations are visually present
and reviewed daily

____Provide time for students to practice
classroom rules

4. Student engagement
____activities deigned according to student
interest
____activities are scaffolded to accommodate all
children’s developmental level
____uses extended materials during small group
to accommodate children’s individual needs.

5. Problem solving
____Implements six steps for conflict Resolution
____ Teaches strategies throughout the day

6. Friendship skills
____Teaches throughout the day: Small group,
large group and work time (cooperative play,
be helpful, and sharing)

7. Emotional Literacy
___Teaches throughout the day: Small group,
large group and work time (identifying the
feelings of self and others, empathy)
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Rochester City School District

Prekindergarten Safety Procedures

Introduction:

The RCSD Prekindergarten Safety Procedures are not designed to be disciplinary procedures. The sole
purpose of these procedures is to promote safety in the prekindergarten program and to support the
development of prekindergarten students in all areas.

Crucial to the development of an understanding of safe and appropriate behavior for individual children
in the Prekindergarten classrooms, is first and foremost the understanding of child development and the
implications for teaching and learning. For social-emotional behaviors, adults need to observe each
child’s relationship with adults, relationships with other children, the engagement in social problem-
solving, and the ability to express and understand feelings.

Overall climate of the classroom should support social-emotional growth:

e Isthe atmosphere free from pressure?

e Do adults respond to children in positive and supportive ways?

e Do adults respond to one another courteously and respectfully?

e Do children interact and converse with other children and adults?

e Do adults listen to children attentively and encourage children to listen to others?
e Are parents invited and welcomed to participate when visiting the classroom?

Children’s unsafe/non-compliant behavior is complex and influenced by many factors. Most
unsafe/non-compliant behavior sends three consistent messages:

e There is an unmet need.
e There is a lack of skill.
e The environment is not suited to the individual.

It is up to the adults to identify which messages have led to the particular unsafe/non-compliant
behavior and to discover the interventions that are appropriate for the individual child.

References: Preschool Planning Guide, State Education Department
Child Observation Record/COR Advantage, High Scope Foundation
Reframing Discipline Video Training, Educational Productions

Safety Procedures:

When severe unsafe/non-compliant behaviors occur, where the safety of the child’s self, other children
and/or adults is threatened, all avenues for support must first be explored. Parents should be notified
and updated regularly and notifications should be documented.
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A review of the child’s behavior must be conducted by classroom staff and documented. The parent(s)
should be sent a copy of the Prekindergarten Safety Procedures by mail as soon as the Behavior Review
is initiated. A Behavior Review should include:

e The identification of the behavior

e The definition of the behavior in concrete terms

e The identification of the contextual factors that contribute to the behavior {(including cognitive
and affective factors)

e Recommendations for supports or interventions to address the unsafe, non-compliant
behavior.

A Behavior Plan must be written, based on the Behavior Review, which includes a description of the
behavior and intervention strategies designed to address the problem.

A child, who has previously been referred to Committee on Preschool Special Education, should be
referred back to CPSE when the Behavior Review is complete. The Behavior Review should be shared
with the parent and a recommendation for a Functional Behavior Assessment (FBA) should be provided
to the parent. For children not previously referred to the Committee on Preschool Special Education,
after the Behavior Plan has been given sufficient time for implementation, and the severe unsafe/non-
compliant behavior continues to occur, a meeting with the parent to discuss a referral to the Committee
on Preschool Special Education should be scheduled. The parent can sign the consent forms at the
meeting if they agree.

If, during the Behavior Review process or during the time the Behavior Plan is being conducted or during
the referral process, behavior is so severe that child or staff safety is placed in jeopardy and the program
administrator or school principal determines the only alternative is to remove the student from the
classroom, these procedures are to be followed:

1. The parent is notified in writing, with a description of the reason the student will be removed
from the classroom for part of the day or days (up to a maximum of five days) with a request for
a conference to discuss steps that need to be taken to ensure safety. The purpose of removing
the student is solely to ensure safety while remedial steps are taken to ensure student success
upon their return. The goal is to minimize the amount of time out of the classroom while
supports and interventions are identified and implemented.

2. For students with a disability, the Committee on Preschool Special Education (CPSE) must be
notified, by telephone to the Secretary of the CPSE, within twenty-four hours of the enactment
of the classroom removal.

3. For students with a disability, the school must participate in a CPSE review wherein the CPSE
must review the IEP to determine what changes, if any, must be made to the student’s
Individual Education Program (IEP) to ensure safety and success.

4. Forstudents who are not identified as having a disability, both the line supervisor of the
particular school/community-based organization in which the classroom removal occurred and
the Executive Director of Early Childhood must be notified in writing, within twenty-four hours.
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5. A confidential log of classroom removals of prekindergarten students must be kept by the
supervisor of the particular prekindergarten site. Logs must include the name of the building,
age of the students, disability of the student (if any), race of student, and any other
culturai/language factors. The logs will be monitored annually by the Executive Director of Early
Childhood for any disproportionate pattern and the rate of classroom removals by the above
factors.

6. Evenif a parent is not non-communicative it is the district’s responsibility to pursue the supports
needed to return the student to the classroom. Lack of contact with the parent can’t be a

barrier to providing an appropriate educational opportunity for the student.

7. All supervisors of prekindergarten programs will be trained in these prekindergarten safety
procedures and will keep a copy of this safety policy on hand for future reference.

8. Safety procedures for preschoolers with disabilities will be similar to those for typical students.
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Toilet Training Program

Rationale: NYS maintains that children who are not toilet trained cannot be excluded from Pre K and it is a
skill that must be taught to the children. NYS recommends: “School districts should include the family in
development of a plan that supports the child using the toilet independently. Schools should work with
families to establish vocabulary words and a routine that can be used consistently at both home and school.”
Therefor the Early Childhood Department is offering a program that will involve teaching teams, families, and
Adult Family Educators to support children in developing this life skill.

Goal: Transition children from wearing a diaper at home to pull ups and come to school each day wearing a
clean pull up. Upon completion of the program, children will choose 2 packs each of the training pants as they
“graduate” to big kid underwear.

Program Implementation Steps:

1. Teacher completes the first part of the Toilet (Potty) Training Checklist for each student who is not
potty trained. If 8 of the 11 items of the criteria are met, the child is developmentally ready / eligible
for the program.

2. The adult with the best relationship with the family (teacher, para, adult family educator, parent
liaison) will contact each family whose child is developmentally ready for this program and have them
complete the second part of the Toilet Training Checklist. Please keep the signed completed copy of
the checklist in the classroom. (If a parent wants a copy, please provide one)

3. The family and teaching team should develop a child’s potty training plan based on the “Helpful Hints”
from the Toilet Training Checklist. (A strategy option will be the potty watch, that should be set at
different times per child so all 18 kids aren’t trying to go to the toilet at one time.)

4. The Para r